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portant hints from body language, tone of
voice, and social context.

The transition in case studies is just be-
ginning, with only about 10 of the 600
case studies created this year in the new
format. But administrators plan to ex-

pand this number to between 50 and 100
new on-line video case studies next year,
says Susan Rogers, chief technology offi-
cer for the school. To produce the com-
puterized versions, she notes, will cost
about $200,000 more a year. —~Tom Pelton
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Fred Glimp in Massachusetts Hall, 1996.

Glimpses of a Harvard Half-Century

AUTHOR AND JoURNALIsT David Mc-
Clintick *62 reports on his recent inter-
view with a Harvard legend.

I first met Fred Glimp in the fall of 1957 in
a cramped little room off a large study
hall at the public high school in Billings,
Montana. | was a senior trying to decide
which colleges to consider, and to antici-
pate which might consider me. Fred, a na-
tive of Idaho, was recruiting applicants
for Harvard from the northern Rocky
Mountain states.

The only out-of-Montana school 1 was
eyeing was Stanford, where a distant rela-
tive had gone. The Ivy League was en-
tirely outside my frame of reference. I was
not the valedictorian, nor even in the top
10, of my class of 520 students.

But Fred Glimp persuaded me to apply
to Harvard, and T was so taken with the
idea, and with Fred, that I persuaded my
parents to see him at the General Custer
Hotel that evening. My parents liked
Fred, too, and the application proceeded.

Encountering Fred Glimp was among
the most important moments of my life.
He saw in me—a strong but not transcen-
dent student—potential for success at
Harvard that others had missed. He has
touched thousands of other lives in simi-
lar ways. Indeed, the Westerners whom
Fred recruited in the ’sos and *60s helped
transform the Harvard College student
body from a group whose majority came
from private preparatory schools in New
England and the Middle Atlantic states to
a group more representative of schools of
all types across the country. As a senior
admissions officer, Fred played a critical
role in bringing about that change, as well
as in opening Harvard fully to women
and minorities.

Fred Glimp has now been associated
with Harvard for 50 years. If one counts
part-time work as an undergraduate
chauffeur, he has known and worked
closely with the last four Harvard presi-
dents—]James Bryant Conant, Nathan
Pusey, Derek Bok, and Neil Rudenstine.

He enrolled at the College in February
1947, after graduating from high school in
Boise and serving in the U. S. Army Air
Corps in World War I1. He earned his
A.B. in 1950, then studied economics as a
Fulbright Scholar at Cambridge. He
joined the College admissions staff in 1954
and became dean of admissions and fi-
nancial aid in 1960, earning his Ph.D.
while serving in that post. In 1967, he was
appointed dean of Harvard College. Two
years later Fred became executive direc-
tor of the Boston Foundation, but in 1978
he returned to the University as vice pres-
ident for alumni affairs and development.
Although he retired officially on July 1,
1996, he remains active in the current
University Campaign.

I recently spoke with him about how a
kid from Idaho became a pivotal figure at
Harvard over the last half century.

How did you happen to come to Har-
vard?

The idea that it was possible to go to col-
lege outside of Idaho came from the late
Frank Church, who went on to become a
United States Senator from Idaho. Frank
was a year ahead of me at Boise High and
went to Stanford. And then, when 1 was
in the Army Air Corps in Germany, just
after the war ended, my mother sent me
Catherine Drinker Bowen's book Yankee
from Olympus, which was the story of

Oliver Wendell Holmes Jr. It was full of

Harvard stuff because several generations
of the Holmes family had gone here. And |
thought, God, that’s amazing. Holmes
was such a remarkable guy. And [ just de-
cided when 1 got out of the service that 1
would take a whack at Harvard. I didn't
think I'd get in.

What did you find when you arrived
here?
I didn't know a soul. I was assigned to
Thayer. Everything was crowded because
of the veterans. A lot of people were living
in the Indoor Athletic Building on cots.
There were students in their 30s ranging
down to the normal ages out of high school.
I took philosophy, government, history,
and English, and on the first hour exams 1
got a B, C, D, and E, I don't recall in what
order. I'd been out of high school for al-
most four years so I was rusty. But it sim-
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ply wasn't acceptable to think about
dropping out. What really saved me was
that T was a pretty good baseball player,
and freshman baseball was the one thing
that first spring term that [ felt compe-
tent to do well.

How did the presence of the veterans
affect Harvard?

Harvard had been a fairly regional place
before the war, but its provincial instincts
were shaken up by the veterans, these
people who had been sent all over the
country and the world, and had a real
chance for higher education through the
GI Bill. Conant and [Provost Paul H.|
Buck got interested in the diversity that
this group brought to the College. Bill
Bender, who was handling admissions of
veterans and later became dean of admis-
sions, decided to take calculated risks,
making what he used to call “seat of the
pants” judgments in letting people in.

Tell me about chauffeuring President
Conant.

He was very outspoken and kind of
crusty—not a cold person, but just a re-
served old New England Yankee. And his
wife was very much like him. One day 1
asked her if there was anything I could do
while I was waiting for him, and, after
hesitating politely, she said, “You know,
he’s terrible at shining his shoes. Would
you mind doing that?” So I used to shine
his shoes while I waited. When [ was
driving I was very careful, and once he
said, “Fred, I don't mind your stepping on
it a bit—you don't have to be so careful.”

How did you start working in admis-
sions?

I was doing graduate work in economics,
and | went to Skiddy von Stade, who was
running the scholarship program, and
asked if he knew anyone who could give
me a job. He told me Bill Bender was
looking for someone. I went to work for
Bender in the summer of 1954, and he be-
came l'l".l}II mentor. They gﬂVE me western
Massachusetts and upstate New York for
recruiting. The next year they let me take
on Montana, Wyoming, the Dakotas, and
Idaho. A lot of those Western parents
were very dubious, so I had to work at
not seeming “Eastern.”

Bundy on the University

Tue LATE McGEoRrRGE Bunpy, JF 48 LL.D. 61, who died
on September 16, was a 34-year-old associate professor of his-
tory when he became dean of the Faculty of Arts and Sciences
in 1953. He left Harvard in 1961 to join the Kennedy, and later
the Johnson, administrations; in 1966 he became president of
the Ford Foundation. In the summer of 1970, following convul-
sions on campuses nationwide, Daedalus published an issue on
“Rights and Responsibilities: The University’s Dilemma” to
which Bundy contributed an essay entitled “Were Those the
Days?" that discussed Harvard in the 1950s. Some excerpts:
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Bundy in 1960

Harvard never took a gift or endowment that was unwanted by the affected
part of the faculty, and Harvard gave to no rich man the right to say what
Harvard should not do. Generous rich men could and did build towers of spe-
cial delight, but they could forbid nothing. Most of Harvard's new money,
both from the rich and the not-so-rich, even when given for a specific pur-
pose, was directed toward the very things the academic community most
wanted. It is the Loeh Drama Center, but the faculty wanted it first.
L]

The departments in our day were clearly indispensable; much more often
than not they were agents of honorable labor and conscientious choice. Yet
when a department went on the defensive, it could do very great damage
both to itself and to the rest of the university...It was a bad sign, for example,
when a department was resistant to the suggestion that it might consider
some very remarkable man from far away. There might in fact be good reasons
not to go after him, but a strong department would state them confidently,
not fearfully. It was also a bad sign when a department resisted grade A men
in new subjects while doggedly proposing grade B men in old subjects—for
here the shape of the field was determining the quality of our work, when the
quality of our work should have been hclplng to reshape the field.

To make one’s student run the course one has run oneself is only human, but
it can be a most arid way of teaching.
L]

Turning back to the fifties, I will assert that we were right on one absolutely
vital point: we knew what the university was for: learning. The university is
for learning—not for politics, not for growing up, not even for virtue, except
as these things cut in and out of learning, and except also as they are neces-
sary elements of all good human activity. The university is for learning as an
airplane is for flying. This is its elemental and defining purpose. There is both
affirmative and negative reason for this purpose: no other institution has this
mission, and no other mission justifies the university.

Why did the College make such an ef-
fort to recruit those students?

Harvard hadn't done a lot of organized re-
cruiting before the *50s. For more than
300 years, admissions had been pretty
much determined by what Bill Bender
used to call “natural forces.” But with the
influx of veterans and a rising number of

applications overall we had to be more se-
lective. And out of that developed a split
between those faculty members and ad-
ministrators who felt that Harvard Col-
lege should admit people based solely on
academic record and test scores, and
those who believed that, while numbers
were important, we should also consider
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other factors, such as
character, energy, spe-
cial strengths, and a
diversity of back-
grounds and parts of
the country. The latter
policy was finally
adopted, but only after
along, hot debate.

Then we had to
make sure we could
find kids who would
justify that latitude.
We organized the
alumni to help recruit
these kids, and they
did a first-rate job. It
was a major public-
relations problem
with the prep schools
and the “feeder” pub-
lic high schools—all
of a sudden, many
more schools were
sharing the spaces in a freshman class. On
the whole, though, the older schools gen-
erally supported the policy, despite the
pain they felt in individual decisions.

dean of admissions.

Tell me about your time as dean of the
College. )

Working with the kids was terrific. But
as unrest over the Vietnam War became
more intense, it was like shoveling sand
against a powerful tide. The harder you
shoveled, the rougher the tide got. It’s a
very badly misunderstood period. There
was the counterculture and the drug
scene, but what was really making many
students desperately unhappy—and
some angry, and some really rebellious—
was the war. They couldn't stop it, and by
staying here they were avoiding it, leaving
it to others, and there was a lot of guilt in
that. It was rough on some administra-
tors, very rough on Nate Pusey, who was
being shouted at, and spat at; you know,
people would kind of trip you as you
walked through crowds.

What do you recall about the day Uni-
versity Hall was forcibly taken over by
students, in April 1969?

It was about noon—a beautiful day.
Franklin Ford, the dean of the Faculty of
Arts and Sciences, was upstairs in the

Glimp in 1960, shortly before he became

Faculty Room meet-
ing with someone,
and I went up to tell
him the students
were busting in.
When we got down,
they were beating the
hell out of an ROTC
student who was try-
ing to convince them
not to break in. It got
fairly rough as they
physically put us out
of the building.

Nate Pusey called a
meeting at the presi-
dent’s house. He had
every dean review his
own situation—what
he thought the moods
of his faculty and stu-
dents were, and what
our options were. It
was pretty clear that
Nate wanted to act quickly. But the notion
that there was no consultation—it’s just
not true. Every one of those deans had
hours to make his case. The decision was
made to go in with the state police early
the next morning and take the students
out. We all met to brief the police in
Memorial Hall at 4 A.m.

1 was the one who took the police in—a
civilian representative of the University
had to go in with them. We got on a bull-
horn and told the students we were com-
ing in and they had 10 minutes to get out.
They were shocked. They were shouting,
“Dean Glimp,” this and that. It was a mix-
ture of comedy and sad stuff and ugly
stuff. The municipal police were supposed
to clear the steps, and it was hard to do
that smoothly, so some kids fell down the
steps and fights started and it got fairly
messy.
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How long did it take the police to clear
the building?

I would guess the building was emptied
in half an hour. The kids had chained
some of the doors shut, and the state po-
lice had big steel scissors and just clipped
those chains as if they were little strips of
plastic. It’s the kind of scene kids aren't
used to, and [ wasn't—nobody’s used to.
One kid tried to escape by jumping out

the window of my office, behind the John
Harvard statue. It’s a high window. He
broke his ankle, and to this day, his father
blames me for hurting his kid because he
jumped out of my window. God, the emo-
tion! I had people calling me up and say-
ing, “Do you want me to get 20 of my
classmates and come help you guys out?”
And other people would call and say,
“What are you doing to those wonderful,
sincere students—they really believe in
what they're doing. Why aren’t you let-
ting them tear the University down?”

How did all of that affect Harvard, as
you experienced it?

It was a pretty sick time, but more diffi-
cult for the students than for the institu-
rion. Most people think the administra-
tors are the ones who suffered. The faculty
had it worse, and the students had it
worst of all, the ones who were trying to
lead normal lives, trying to cope. I think
this University is pretty good at coping. A
lot of universities had a tougher time.

Why did you decide to return to Har-
vard in 1978, after working on urban is-
sues as head of Boston’s community
foundation?

While I knew little about fundraising in a
formal sense, 1 did know that a critical in-
gredient in keeping Harvard strong and
independent would be adequate funding.
It was clear to me that the University’s fi-
nancial base was coming under more
pressure—government funding was
slowing, tuitions were soaring, and the
only way to ensure that the institution re-
mained accessible and healthy was to in-
crease the philanthropic revenue stream.
[President] Derck Bok and [Dean] Henry
Rosovsky had been working to identify
core needs for the College and were
poised to launch the first major capital
campaign in two decades when Derek
called me. How could I refuse?

And now you're in the midst of the cur-
rent $2.1-billion campaign, the largest
any private institution has ever under-
taken.

The University-wide nature of the cam-
paign has required all the units to plan in
concert and has been a major help to
President Rudenstine in his efforts to pull
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the University together. Institutions have
a tendency to turn in on themselves over
time, to their detriment. The process of
alumni outreach and the need for a peri-
odic infusion of new funds almost ensure
that won't happen at Harvard.

You may be the only high-echelon per-
son active at Harvard who’s served un-
der its last four presidents. Could you
talk about them as yowve known them?
I'll tell you what goes through my mind.
They were, and are, four very different
people—each, I believe, outstanding in his
own way. Conant had a really powerful
mind. He was a great American figure
then. He'd done the study of the American
high school that everybody paid attention
to. He'd helped put the Manhattan Project
together. He'd started the Harvard Na-
tional Scholarship program. That was
where the active recruiting started. He'd
found places at Harvard for many of the
great European scholars who were fleeing
the Nazis. He had a quality of the old
Boston Yankee that I think is not generally
understood. For all their reserve, they're
amazingly hospitable to outsiders. They
don't exclude people who have different
backgrounds. Conant appreciated the
breadth of America and wanted Harvard
to be more like the country.

Nate Pusey was the [irst Midwestern
president, this classicist who had grown
up in lowa and come to the College on a
scholarship. He was a builder for new
needs—the Science Center and three new
undergraduate Houses, for example. He
launched the first bold fund drive of the
postwar period, which raised $82.5 mil-
lion, a revolutionary amount at that time.
During the late *60s, he managed to pro-
ject a strong sense of dignity and propri-
ety that I thought was important during
an uncivil time. He maintained a philo-
sophical point of view—he would wonder
aloud what Thucydides would have said
about all this. He had this great Olympian
equanimity, which came across to some
people as if he didn't care, which certainly
wasn't true. But it would really annoy his
critics. | admired him enormously.

Derek, originally, was a healer, a media-
tor, which we really needed at the time he
took over. When Derek came into the
president’s job in *71, the civility and co-
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ON DISPLAY

Interpreting the Arboretum

AN 8- By 16-foot scale model of Harvard's Arnold Arboretum, with more than
4,000 miniature trees, is the centerpiece of a new permanent exhibit there enti-
tled “Science in the Pleasure Ground.” Located in the Hunnewell Building, the
exhibit is free and open to the public. Arboretum director Robert Cook says the
new exhibit, which cost $300,000 to produce, will give visitors an appreciation
for the breadth and complexity of the landscape. “The Arboretum is not a park,”
says Cook, “but a collection with an educational mission.” The model relates
surrounding exhibits on the design of the Arboretum’s landscape, historic plant
collecting expeditions, and work in forest conservation to specific locations on
the grounds. Other exhibits focus on the evolution of the American residential
landscape, and on the uses of wood in the early industrialization of America.
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hesiveness of the University were proba-
bly at an all-time low. He led us through a
really tough time. From the beginning he
led important administrative changes,
such as creating the vice-presidential
structure. He led a significant strength-
ening of the Kennedy School, rebuilt the
athletic plant, and tried one technique
after another to hold down costs during a
period of high inflation. For me, he was
also a good friend.

Neil is a very different kind of person.
He's the son of two first-generation Amer-
icans, one from Italy, one from Russia. He's
brighter than hell, and got into a good
school and was encouraged to go to
Princeton. And then came his Rhodes and
Harvard for his doctorate. Neil leads by
brains and sensitivity. The raw ambition
model is just not him at all—not really the
others, either. Neil came to Harvard with
a vision of pulling the University together.
By force of personal, patient determina-
tion, he has made remarkable progress. Al-
though we need decentralized individual
faculties and schools, we also need strong
centripetal forces. Neil has started that,
and my view is that Harvard will flounder
if we don't continue his efforts. He’s a joy
to work with.

As you look back over your five decades at
Harvard, is it possible to say what distin-
guishes it from other great universities?
We work like blazes to maintain small
differences. Maybe they're not so small. In
the last 130 years, it has been the leader-
ship of the presidents, Rudenstine back
through Eliot. Usually if you look for why
something turned out especially well, it’s
the quality of the leadership. And that in-
cludes the leadership of the deans. Also, T
think we're more easily democratic than
some others—the idea of being as inclu-
sive as possible. Our presidents really
thought we should get away from limita-
tions that made this place less available to
people like you and me.

Though you've retired, you're still ac-
tive. What are you up to?

I'm working 6o to 80 percent of the time
as special assistant to the president for
the duration of the University Campaign.
I no longer have to eat the spinach. I just
go around and have the ice cream.

't blart and Gl s
v Modernization

THE UNDERGRADUATE

Read Better, Sleep More

by Miriam Udel Lambert g8

Last FAarrL, | mMeT a lot of confused
first-years. [ worked as a peer tutor at the
College’s Writing Center, helping under-
graduates improve their academic writ-
ing. The vast majority of the 400 students
who seek tutoring are freshmen grappling
with the demands of Expos—the exposi-
tory writing requirement.

Through regular meetings, I followed
the progress of my tutees. Typically, they
would be asked to analyze how a theme or
a motif is carried out in a story. Although
they had dutifully read their assignments,
they often regarded me quizzically when I
asked them to identify specific images or
themes. If I tried to stimulate their think-
ing with simple reading comprehension
questions, their brows furrowed. So be-
fore they started writing, I scheduled
extra meetings at which I asked tutees to
read the story aloud and tell me, sentence
by sentence, what the author was saying.
Often students stumbled over key words
or failed to identify the writer’s carefully
embedded images.

I wasn't surprised; just about all first-
years quickly realize that Expos requires

a level of close reading and sophisticated
analysis many of them did not attain in
high school. But Expos isn't the only read-
ing challenge new Harvardians face.

In the concluding moments of our con-
ferences, 1 would often ask tutees how
the rest of rheir studies were going—
Expos aside. Sometimes this provoked a
recitation of their bewildering work-
loads. Humanities students would com-
plain about the technicality of their read-
ing for science Core courses. Scientists
would gripe about the critical reading ex-
pected of them in literature and arts
Cores. Everybody | knew groused about
the massive amount of reading, hundreds
of pages more each week than in high
school. Furthermore, assigned reading is
usually a diffuse and eclectic collection of
primary and secondary sources instead of
sections from one authoritative texthook.

Clearly, reading challenges affect the
entire student body, not just the minority
who patronize the Writing Center. Nev-
ertheless, dean of undergraduate studies
David Pilbeam says that reading abilities
are “not something that gets discussed”
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